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Introduction  

AdvancED Performance Accreditation and the Engagement Review 
Accreditation is pivotal to leveraging education quality and continuous improvement.  Using a set of rigorous 

research-based standards, the accreditation process examines the whole institution—the program, the cultural 

context and the community of stakeholders—to determine how well the parts work together to meet the needs of 

learners.  Through the AdvancED Accreditation Process, highly skilled and trained Engagement Review Teams 

gather first-hand evidence and information pertinent to evaluating an institution’s performance against the 

research-based AdvancED Performance Standards.  Using these Standards, Engagement Review Teams assess the 

quality of learning environments to gain valuable insights and target improvements in teaching and 

learning.  AdvancED provides Standards that are tailored for all education providers so that the benefits of 

accreditation are universal across the education community. 

Through a comprehensive review of evidence and information, our experts gain a broad understanding of 

institution quality. Using the Standards, the review team provides valuable feedback to institutions that help to 

focus and guide each institution’s improvement journey. Valuable evidence and information from other 

stakeholders, including students, also is obtained through interviews, surveys and additional activities.   

As a part of the Engagement Review, stakeholders were interviewed by members of the Engagement Review Team 

to gain their perspectives on topics relevant to the institution's learning environment and organizational 

effectiveness. The feedback gained through the stakeholder interviews was considered with other evidence and 

data to support the findings of the Engagement Review. The following chart depicts the numbers of persons 

interviewed representative of various stakeholder groups. 

Stakeholder Group Number 

Board Member   3 

Superintendent   1 

Administrator/Principal   2 

Support Personnel   6 

Instructional Staff   8 

Student 31 

Parent / Community Member / Partnership 14 

Total 65 

 

 
Once all of the information is compiled and reviewed, the team develops the Engagement Review Report and 

presents preliminary results to the institution. Results from the Engagement Review are reported in four ratings 

represented by colors. These ratings provide guidance and insight into an institution's continuous improvement 

efforts as described below:  

Color Rating Description 

Red Needs Improvement 
Identifies key areas that need more focused improvement 
efforts 
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Color Rating Description 

Yellow Emerging 
Represents areas to enhance and extend current improvement 
efforts 

Green Meets Expectations Pinpoints quality practices that meet the Standards 

Blue Exceeds Expectations 
Demonstrates noteworthy practices producing clear results that 
exceed expectations 

AdvancED Continuous Improvement System 
The AdvancED Continuous Improvement System (CIS) provides a systemic fully integrated solution to help 

institutions map out and navigate a successful improvement journey. In the same manner that educators are 

expected to understand the unique needs of every learner and tailor the education experience to drive student 

success, every institution must be empowered to map out and embrace their unique improvement journey. 

AdvancED expects institutions to use the results and the analysis of data from various interwoven components for 

the implementation of improvement actions to drive education quality and improved student outcomes.  While 

each improvement journey is unique, the journey is driven by key actions. AdvancED identifies three important 

components of a continuous improvement process and provides feedback on the components of the journey using 

a rubric that identifies the three areas to guide the improvement journey.  The areas are as follows:  

Commitment to Continuous Improvement Rating 

The institution has collected sufficient and quality data to identify school improvement 
needs.   

Emerging 

Implications from the analysis of data have been identified and used for the development of 
key strategic goals.   

Meets 
Expectations 

The institution demonstrates the capacity to implement their continuous improvement 
journey.   

Meets 
Expectations 
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Continuous Improvement Journey Narrative 

The system identified a process for the collection of English Language Arts (ELA) and math student 

performance data, identifying Smarter Balance Assessment Consortium (SBAC) performance data and 

disaggregating data at Performance Levels 1-4 and by at Performance Levels by identified subgroups as white, 

Hispanic, and low income at all grade levels of SBAC testing. Using these sources of data, the system compared 

horizontal trend data, identifying areas of concern, and monitored the achievement of cohort class vertical 

change which showed continued growth in ELA over a three-year period. The system used a systematic process 

of data analysis and reflection, goals and planning, and action plan development to identify areas of need. 

During this process the system examined and reflected on 1) strategies or approaches that work well, 2) the 

root cause of needed improvements, and 3) the strategy or approach to address the root cause. Goals and 

action steps were identified, which resulted in determining the action, the process used to assess the goal, a 

timeline, person(s) responsible, essential resources, evidence of completed implementation, and identification 

of achievement. The system made a conscious effort to include meaningful, research-based, and valid/reliable 

performance assessments, aligned to the system’s curricular programs. Data used within the system protocol 

were limited to student performance from SBAC, Renaissance Learning STAR Reading, and Renaissance 

Learning STAR Math, and there was limited evidence that the protocol reflected data collection of instruments 

from most of the essential stakeholder groups served by the institution, such as stakeholder perspective data. 

Implications from the analysis of data were identified and used for the development of key strategic goals at 

the system level with intentional goals at the elementary and junior/senior high schools. The system provided 

SBAC data identifying overall percent proficiency and the proficiency of disaggregations within the white, 

Hispanic, and low-income subgroups. School Improvement Plans indicated steps taken in the review of 

achievement data and the components of systemic disaggregations to provide opportunities to identify “the 

root cause of needed improvements,” as well as the necessary decisions to address the root cause. Goals were 

established and strategies were determined as a result of data analysis in language arts and math. Data were 

collected throughout the year to monitor student progress. For example, grades two through six used 

Renaissance Learning STAR 360; first-grade classes administered the Renaissance Early Literacy Assessment; 

and Kindergarten classes included Dynamic Indicators of Basic Early Literacy Skills (DIBELS) Letter Recognition 

as well as district created Educational Software for Guiding Instruction (ESGI) Assessment. By grade, Fall and 

Winter Benchmark data were collected, and student percentage of At or Above Grade Level, Strategic, and 

Intensive Levels were examined to progress monitor levels of achievement during the school year. 

The system extended the value of continuous improvement in the system’s strategic plan, addressing the need 

for continuous improvement in student achievement and supporting continuous improvement of curriculum, 

instructional strategies, and effective assessment initiatives. The superintendent endorsed the initiatives of the 

System Leadership Team comprised of administrators, teachers, and support staff to ensure resources, 

policies, and practices support the system’s improvement efforts, which extended to each grade level within 

the K-12 system.  The design, development, and implementation of Professional Learning Communities (PLC) 

as a System Leadership Team initiative made a considerable impact on engaging various stakeholders. As a 

result, the system’s stakeholders embraced the PLC concept and the opportunity to collaborate weekly to 

ensure a genuine commitment of the entire staff to monitor, manage, and sustain continuous improvement. 

 

AdvancED Standards Diagnostic Results 
The AdvancED Performance Standards Diagnostic is used by the Engagement Review Team to evaluate the 

institution’s effectiveness based on AdvancED’s Performance Standards. The diagnostic consists of three 
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components built around each of the three Domains: Leadership Capacity, Learning Capacity and Resource 

Capacity. Point values are established within the diagnostic and a percentage of the points earned by the 

institution for each Standard is calculated from the point values for each Standard. Results are reported within four 

ranges identified by the colors representing Needs Improvement (Red), Emerging (Yellow), Meets Expectations 

(Green), and Exceeds Expectations (Blue).  The results for the three Domains are presented in the tables that 

follow.   

Leadership Capacity Domain  
The capacity of leadership to ensure an institution’s progress toward its stated objectives is an essential element of 

organizational effectiveness. An institution’s leadership capacity includes the fidelity and commitment to its 

purpose and direction, the effectiveness of governance and leadership to enable the institution to realize its stated 

objectives, the ability to engage and involve stakeholders in meaningful and productive ways, and the capacity to 

implement strategies that improve learner and educator performance. 

Leadership Capacity Standards Rating 

1.1 
The system commits to a purpose statement that defines beliefs about teaching 
and learning, including the expectations for learners. 

Emerging 

1.2 
Stakeholders collectively demonstrate actions to ensure the achievement of the 
system’s purpose and desired outcomes for learners. 

Meets 
Expectations 

1.3 

The system engages in a continuous improvement process that produces 
evidence, including measurable results of improving student learning and 
professional practice. 

Emerging 

1.4 
The governing authority establishes and ensures adherence to policies that are 
designed to support system effectiveness. 

Emerging 

1.5 
The governing authority adheres to a code of ethics and functions within defined 
roles and responsibilities. 

Emerging 

1.6 
Leaders implement staff supervision and evaluation processes to improve 
professional practice and organizational effectiveness. 

Exceeds 
Expectations 

1.7 
Leaders implement operational processes and procedures to ensure 
organizational effectiveness in support of teaching and learning. 

Needs 
Improvement 

1.8 
Leaders engage stakeholders to support the achievement of the system’s 
purpose and direction. 

Emerging 

1.9 
The system provides experiences that cultivate and improve leadership 
effectiveness. 

Emerging 

1.10 
Leaders collect and analyze a range of feedback data from multiple stakeholder 
groups to inform decision-making that results in improvement. 

Needs 
Improvement 

1.11 
Leaders implement a quality assurance process for its institutions to ensure 
system effectiveness and consistency. 

Emerging 

Learning Capacity Domain  
The impact of teaching and learning is the primary expectation of every system and its institutions. The 

establishment of a learning culture built on high expectations for learning, along with quality programs and 

services, which include an analysis of results, are all key indicators of the system’s impact on teaching and learning. 
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Learning Capacity Standards Rating 

2.1 
Learners have equitable opportunities to develop skills and achieve the content 
and learning priorities established by the system. 

Needs 
Improvement 

2.2 
The learning culture promotes creativity, innovation and collaborative problem-
solving. 

Needs 
Improvement 

2.3 
The learning culture develops learners’ attitudes, beliefs and skills needed for 
success. 

Emerging 

2.4 

The system has a formal structure to ensure learners develop positive 
relationships with and have adults/peers that support their educational 
experiences. 

Needs 
Improvement 

2.5 
Educators implement a curriculum that is based on high expectations and 
prepares learners for their next levels. 

Exceeds 
Expectations 

2.6 
The system implements a process to ensure the curriculum is aligned to standards 
and best practices. 

Exceeds 
Expectations 

2.7 
Instruction is monitored and adjusted to meet individual learners’ needs and the 
system’s learning expectations. 

Meets 
Expectations 

2.8 
The system provides programs and services for learners’ educational future and 
career planning. 

Needs 
Improvement 

2.9 
The system implements processes to identify and address the specialized needs 
of learners. 

Exceeds 
Expectations 

2.10 Learning progress is reliably assessed and consistently and clearly communicated. 
Exceeds 

Expectations 

2.11 
Educators gather, analyze, and use formative and summative data that lead to 
demonstrable improvement of student learning. 

Meets 
Expectations 

2.12 
The system implements a process to continuously assess its programs and 
organizational conditions to improve student learning. 

Meets 
Expectations 

Resource Capacity Domain 
The use and distribution of resources align and support the needs of the system and institutions served. Systems 

ensure that resources are aligned with its stated purpose and direction and distributed equitably so that the needs 

of the system are adequately and effectively addressed. The utilization of resources includes support for 

professional learning for all staff. The system examines the allocation and use of resources to ensure appropriate 

levels of funding, sustainability, and system effectiveness. 

Resource Capacity Standards Rating 

3.1 
The system plans and delivers professional learning to improve the learning 
environment, learner achievement, and the system’s effectiveness. 

Emerging 

3.2 

The system’s professional learning structure and expectations promote 
collaboration and collegiality to improve learner performance and organizational 
effectiveness. 

Meets 
Expectations 
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Resource Capacity Standards Rating 

3.3 

The system provides induction, mentoring, and coaching programs that ensure all 
staff members have the knowledge and skills to improve student performance and 
organizational effectiveness. 

Meets 
Expectations 

3.4 
The system attracts and retains qualified personnel who support the system’s 
purpose and direction. 

Meets 
Expectations 

3.5 

The system integrates digital resources into teaching, learning, and operations to 
improve professional practice, student performance, and organizational 
effectiveness. 

Emerging 

3.6 
The system provides access to information resources and materials to support the 
curriculum, programs, and needs of students, staff, and the system. 

Emerging 

3.7 
The system demonstrates strategic resource management that includes long-range 
planning and use of resources in support of the system’s purpose and direction. 

Meets 
Expectations 

3.8 

The system allocates human, material, and fiscal resources in alignment with the 
system’s identified needs and priorities to improve student performance and 
organizational effectiveness. 

Exceeds 
Expectations 

Effective Learning Environments Observation Tool® (eleot®) 

Results  
The eProve™ Effective Learning Environments Observation Tool® (eleot®) is a learner-centric classroom 

observation tool that comprises 28 items organized in seven environments aligned with the AdvancED Standards.  

The eleot provides useful, relevant, structured, and quantifiable data on the extent to which students are engaged 

in activities and/or demonstrate knowledge, attitudes, and/or dispositions that are conducive to effective learning. 

Classroom observations are conducted for a minimum of 20 minutes.  Results from eleot are reported on a scale of 

one to four based on the degree and quality of the engagement.   

eleot® Observations   

Total Number of eleot® Observations 28 

Environments Rating 

Equitable Learning Environment 2.48 

Learners engage in differentiated learning opportunities and/or activities that meet their needs 2.29 

Learners have equal access to classroom discussions, activities, resources, technology, and 
support 

2.86 

Learners are treated in a fair, clear and consistent manner 3.21 

Learners demonstrate and/or have opportunities to develop empathy/respect/appreciation for 
differences in abilities, aptitudes, backgrounds, cultures, and/or other human characteristics, 
conditions and dispositions 

1.57 

High Expectations Environment 2.28 

Learners strive to meet or are able to articulate the high expectations established by themselves 
and/or the teacher 

2.14 

Learners engage in activities and learning that are challenging but attainable 2.61 

Learners demonstrate and/or are able to describe high quality work 2.04 
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eleot® Observations   

Total Number of eleot® Observations 28 

Environments Rating 

Learners engage in rigorous coursework, discussions, and/or tasks that require the use of 

higher order thinking (e.g., analyzing, applying, evaluating, synthesizing) 
2.14 

Learners take responsibility for and are self-directed in their learning 2.46 

Supportive Learning Environment 2.98 

Learners demonstrate a sense of community that is positive, cohesive, engaged, and purposeful 2.79 

Learners take risks in learning (without fear of negative feedback) 2.64 

Learners are supported by the teacher, their peers and/or other resources to understand 
content and accomplish tasks 

3.21 

Learners demonstrate a congenial and supportive relationship with their teacher 3.29 

Active Learning Environment 2.49 

Learners' discussions/dialogues/exchanges with each other and the teacher predominate 2.71 

Learners make connections from content to real-life experiences 1.93 

Learners are actively engaged in the learning activities 2.96 

Learners collaborate with their peers to accomplish/complete projects, activities, tasks and/or 
assignments 

2.36 

Progress Monitoring and Feedback Environment 2.18 

Learners monitor their own learning progress or have mechanisms whereby their learning 
progress is monitored 

2.21 

Learners receive/respond to feedback (from teachers/peers/other resources) to improve 
understanding and/or revise work 

2.50 

Learners demonstrate and/or verbalize understanding of the lesson/content 2.36 

Learners understand and/or are able to explain how their work is assessed 1.64 

Well-Managed Learning Environment 3.04 

Learners speak and interact respectfully with teacher(s) and each other 3.21 

Learners demonstrate knowledge of and/or follow classroom rules and behavioral expectations 
and work well with others 

3.11 

Learners transition smoothly and efficiently from one activity to another 2.96 

Learners use class time purposefully with minimal wasted time or disruptions 2.89 

Digital Learning Environment 1.65 

Learners use digital tools/technology to gather, evaluate, and/or use information for learning 1.75 

Learners use digital tools/technology to conduct research, solve problems, and/or create original 
works for learning 

1.71 

Learners use digital tools/technology to communicate and/or work collaboratively for learning 1.50 
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eleot® Narrative 

The Engagement Review Team completed 28 observations using the eleot
®
 tool in each of the system's schools 

(elementary, junior high, and high school levels). The ratings for each of the seven learning environments were 

determined upon completion of observations by the Engagement Review Team which included mathematics, 

science, social studies, English/Language Arts, and elective/specials/vocational/fine and performing arts classes. 

Within the entire culture of the K-12 system, students reflected affable, empathetic, and respectful 

relationships with their teachers and peers. 

In the Well-Managed Learning Environment, which was rated highest among the seven learning environments 

(Score: 3.04), team members observed students who were aware of classroom routines, behavioral 

expectations, and consequences. Students interacted respectfully with their teacher and peers, followed 

classroom rules, and worked well with others. Overall, the transition of students from one activity to another 

was smooth and efficient, especially when the transition protocol was thoroughly understood by all. When 

students did not fully understand the protocol during the transition of activities, the transition was difficult with 

a significant amount of class time lost and with the confusion created among groups of students having little 

understanding of what to do after the groups were established, which was evident during an observation in an 

the upper level classroom. 

The Supportive Learning Environment received the second highest rating among the seven learning 

environments (Score: 2.98). Students demonstrated positive learning experiences and took risks in learning 

without fear of negative feedback, which was evident in one class when students were observed answering 

questions with boldness and not being ashamed when they answered incorrectly. In a high school 

classroom organic conversations occurred over current events with students comfortable to add to the 

conversation without worrying about teacher interference. Assistance from teachers and support from peers 

were frequently provided so that students understood the content and could accomplish the learning tasks. 

During a few observations, additional instruction and feedback at the appropriate level of challenge were 

provided for those students needing the extra support.  

Students were actively engaged in applicable learning activities and had numerous opportunities to engage in 

discussions with teachers and other students within the Active Learning Environment (Score: 2.49). An area in 

need of attention was reflected in students making connections from content to real-life experiences, although 

in one class students became highly engaged when the teacher referenced appropriate connections to real-life 

experiences. In a few classrooms, students were genuinely involved with learning during student-centered 

activities when they were afforded the opportunity to collaborate with one another. 

The Equitable Learning Environment (Score: 2.48) was very strong with student dispositions reflecting the fair, 

clear, and consistent treatment of rules and consequences. Students appeared to have equal access to 

classroom discussions, activities, and support, but differentiated learning opportunities and activities were not 

obvious to accommodate students' learning needs, especially with the prevalence of whole group instruction 

throughout most of the grades. The team observed only a few opportunities for students to appreciate their 

own and other's backgrounds, cultures, abilities, and differences, although a team member observed a student 

providing support and guiding another student who was having significant difficulty tracking a math lesson 

during whole group practice. 

Students endeavored to meet the expectations established by the teacher and engaged in coursework and 

discussions within the High Expectations Learning Environment (Score: 2.28). Many students were tasked with 

activities and learning that were challenging but well within their reach. Items of concern involved students not 
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able to demonstrate or reflect on their own learning, as well as conveying and communicating quality work that 

extended beyond knowledge and comprehension levels. Although all students were exposed to a vertically and 

horizontally aligned curriculum, team members mentioned difficulty recognizing a level of rigor requiring a 

higher order of thinking in the classroom.  

Very little evidence supported the Progress Monitoring and Feedback Learning Environment (Score: 2.18). Few 

observations supported student awareness about the individual progress and monitoring one’s work. Although 

students were afforded the opportunity to respond to teacher feedback, there was little evidence that students 

could revise and improve their work based on feedback. In numerous classrooms, students did not know or 

understand exactly how their work was to be evaluated or assessed.  

The Digital Learning Environment (Score: 1.65) was rated lower than all other learning environments. The 

system made a conscious effort to provide technology tools, as classroom sets of Chromebooks, which were 

designed to be used primarily while connected to the internet with most applications and documents in the 

cloud. Use of digital tools was not evident in most classrooms, but in some classrooms, Chromebooks were 

effectively used by students such as creating original works, gathering information, conducting research, and 

peer editing. Eighth-grade math students used technology tools to reinforce learning after rotating through 

small whole group instruction and hands-on practice. In classrooms using technology, limited numbers of 

students were observed using digital tools to communicate and work collaboratively.  

During the learning environment observations, a general pattern of learning experiences emerged. Students in 

the class were compliant with learning expectations and engaged in the learning activities provided. These 

activities were neither designed in maximizing student engagement with learning nor expected to have 

students perform higher order thinking. Lessons were almost exclusively teacher-centered with a limited 

amount of student-to-student collaboration. Students were engaged almost exclusively in acquiring content or 

practicing concrete skills. Tasks that engaged students in real-life problem solving or high order thinking 

processes were not observed. Most teachers required a level of high expectation for all students, but the level 

of demand did not extend beyond knowledge and comprehension in most classrooms. This observation 

reinforced the lack of opportunities for creativity, innovation, and collaborative problem-solving, which 

prompted an Improvement Priority to “Intentionally target student engagement beyond the levels of 

knowledge and comprehension, providing opportunities for active learning, creativity, and community building 

to achieve the school’s mission.” 

Many of the more engaging teachers effectively engaged students with their charisma, personality, and 

individual energy. A small number of teachers empowered students to collaborate with each other and students 

experienced how to monitor their learning. Such instructional practices could serve as guiding models for other 

teachers to improve the learning experiences for students in the other classrooms. 
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Findings  

The chart below provides an overview of the institution ratings 

across the three Domains.   

 

 

 

 

 

 

 

Powerful Practices  
Powerful Practices reflect noteworthy observations and actions that have yielded clear results in student 

achievement or organizational effectiveness and are actions that exceed what is typically observed or expected in 

an institution.   

Powerful Practice #1 
The system makes a conscious and purposeful practice to clearly and effectively communicate the 
progress of student learning to stakeholders. 
 

Primary Standard: 2.10 
 

Evidence:   
During interviews with the system and school administrators as well as teachers, support staff, and parents, 
student learning communication protocol was a critical component to ensure that parents are kept well-
informed regarding student information and academic performance. During interviews with various stakeholder 
groups, individuals emphasized that the protocol for communication to parents/guardians and the Mossyrock 
Community was effective, genuinely appreciated, consistently updated, and used with fidelity. Components of 
the system’s communication included items such as student report cards sent by mail; planned conferences 
scheduled twice a year; weekly newsletters from each of the schools; system-level newsletters keeping the 
members of the community well-informed regarding system-wide schedules, calendars, and activities; and 
teacher emails and phone calls directly to parents/guardians. Community members voiced a sincere appreciation 
of the system’s continuously updated website, which provided a substantial amount of information for public 
access to the school board, administrative, and school information and maintained a system-level calendar to 
keep the public apprised of system and school activities. Parents were appreciative of the website as well as 
access to Skyward, an online web portal for students and parents/guardians to review student progress from 
home or mobile device and to access student information, which was conveniently accessible and consistently 
maintained. The Engagement Review Team recognized the sincere effort the superintendent, principals, and staff 
members generated to keep the Mossyrock Community continuously well-informed about the educational 

system.  

Rating 
Number of 
Standards 

Needs Improvement  6 

Emerging 11 

Meets Expectations  8 

Exceeds Expectations  6 

Needs
Improvement
Emerging

Meets
Expectations
Exceeds
Expectations
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Powerful Practice #2 
The system intentionally and effectively ensures that all areas of the system have sufficient resources to 
promote and sustain a continuous improvement journey.  

 
Primary Standard: 3.8 
 
Evidence:  
During numerous interviews with staff personnel there was not one comment regarding funding issues or lack of 
funds to support the continuous improvement process and student learning. Although the system worked within 
a relatively tight budget, the superintendent thoughtfully created a positive financial climate to ensure that 
learning priorities were addressed and monies were equitably distributed to meet the needs of a learning 
environment that focused on academic improvement. Financial concerns did not impede the learning climate, 
and appropriate resources were available for all educators within the system to meet the students’ learning 
needs. During interviews with system-level and school-level stakeholders, including areas such as teaching, 
administration, transportation, support, maintenance/grounds, technology, and food services a variety of 
comments endorsed the system’s financial decisions with individuals stating that they received adequate 
resources in their area of work. A board member commented that the superintendent made a conscious effort to 
budget appropriately to take away the financial issue or concern of staff members by purposefully re-financing a 
bond to relieve the financial burden on the system. 

Opportunities for Improvement    
Opportunities for Improvement are those actions that will guide and direct institutions to specific areas that are 

worthy of additional attention.   

Opportunity for Improvement #1 

Develop a formal and systematic process ensuring that all students have an adult advocate and positive 

relationships are developed to provide support for the students’ educational experiences. 

Primary Standard: 2.4 

Evidence:  
Although students could often verbalize a favorite teacher, no documentation was provided showing where 
positive relationships were influencing or supporting educational experiences. Statements from multiple 
stakeholder groups showcased and identified examples of specific relationships, but these comments did not 
ensure that all students had access to and felt comfortable connecting with an adult who would ensure essential 
and consistent support during the students’ education. Although a recognized protocol for student opportunity 
to develop respectful relationships with adults within the system was not evident, members of the Engagement 
Review Team observed a disposition of respectful student behavior with teachers and peers informally in the 
classroom setting and beyond the walls of the classroom. 

 
 

Opportunity for Improvement #2 
Initiate and implement a systemic plan to ensure that all students, throughout their educational 
experience within the K-12 System, are provided an opportunity to identify strengths, interests, and 
needs in career planning and preparation for success at next level. 
 

Primary Standard: 2.8 
 
Evidence:  
Comments from various school staff members indicated that counseling services were predominately for upper-
level students, specifically for graduation information, college and technical school information, opportunities for 
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scholarships, and testing. Students in the elementary and junior high schools had limited exposure and 
opportunity to ensure career planning. After interviews with the school principals and counselor, the perception 
that career counseling was available for some students at high school level was reinforced, and counseling 
services for career planning was not a system-wide practice for K-12 students. The system website reinforced 
this perception regarding counseling services for students. It was apparent that 1) services/programs were not 
offered to all K-12 students to identify strengths or weaknesses and 2) students were not afforded the 
opportunity to develop individualized student plans to include individual student goals, plans, and achievements 
based on student interest or needs to support success at the next level. 

Improvement Priorities  
Improvement priorities are developed to enhance the capacity of the institution to reach a higher level of 

performance and reflect the areas identified by the Engagement Review Team to have the greatest impact on 

improving student performance and organizational effectiveness. 

Improvement Priority #1 

Train for, promote, and enforce the established expectations for the governing body 1) to engage in 
governance and oversight of the system for student achievement, and 2) to empower the autonomy of 
the administrators to effectively supervise and develop staff member expertise. 
 

Primary Standard: 1.5 

Evidence:  
The Engagement Review Team devoted extensive time interviewing various stakeholder groups including board 
members, administrators, parent and community members, and the District Leadership Team. During each of the 
interview sessions, various staff members commented on opportunities for growth within the system, which 
included a level of trust between school board members and the school system, citing that “trust is compromised 
when confidential conversation extends beyond the board meeting”. Thus, a theme of trust, or the lack of it, was 
clearly evident. One cause of the lack of trust was a feeling of insecurity due to the improper adherence to the 
chain of command and communication as practiced by board members. There was a definite hesitation when a 
question regarding the autonomy of leadership to perform day-to-day operations was asked – board members 
responded that they micromanage, which prompted a definite concern regarding the Board’s fidelity to the code 
of ethics, roles and responsibilities, and professional training. 
 
The superintendent provided the Mossyrock School District Cycle of Continuous Improvement & Alignment 
Model, which included a protocol of monthly activities the Board follows throughout the year. In this model goal, 
continuous school improvement, and strategic plan development were intended to be consistently and 
systematically addressed, and the Board was apprised of frequent updates of student achievement progress and 
system initiatives within the system’s continuous improvement model. The actual focus of the Board became 
apparent when one board member commented at length about the facilities for students, taking pleasure in 
support of the athletic facilities, programs, and events, and praised the superintendent for the proactive 
approach to financial and budget management with no mention of student academic achievement. 

 

Improvement Priority #2 

Research, implement, and establish research-based instructional practices to achieve the mission and 

vision of the system. (Standards 1.1 and 1.7) 

Primary Standard: 1.7 

Evidence:  
Documents from the system, as well as each of the schools, showed a genuine commitment to improve student 
achievement with goals targeting improved student academic performance.  However, the system did not 
indicate that the staff adheres to a uniform instructional philosophy around which teachers can anchor 
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instructional practices, such as what learning should look like in the classroom or what effective learning should 
look like, shifting the focus from the teacher to the learner. The system instituted a system-wide Professional 
Learning Communities (PLC) initiative as well as a protocol to ensure PLC implementation. This is an opportunity 
and avenue 1) to align a common philosophy of learning with the system’s vision and mission and 2) to 
determine the culture of an efficacious learner-centric classroom, and 3) to address effective instructional 
practices.  
 

Observations revealed that instructional staff members relied on predominately teacher-led, whole group 
instruction rather than learner-centric, collaborative learning.  Whole group instruction was evident in most 

classrooms during eleot observations by the Engagement Review team, and data from the eleot observations 
indicated that less than 50% of the classrooms initiated differentiated learning activities and activities to meet 
student needs.  Interviews with staff showed a high degree of caring and commitment to students, but a 
concerted approach to increase the academic capacity of the learners was not evident. 

 

Improvement Priority #3 
Design and implement additional structures that invite, engage, and involve a broad base of all 
stakeholder groups across the system in the system’s continuous improvement journey. (Standards 1.2 
and 1.10) 

 
Primary Standard: 1.10 
 
Evidence:   
The current strategic plan, mission and vision statements, and School Improvement Plans were created by 
stakeholders within the school system. Stakeholder groups, such as students, parents/guardians, 
business/community members, and partnerships, were not involved, solicited, or surveyed in any of or as part of 
these processes for input. During onsite interviews, individuals representing these stakeholder groups 
mentioned that they were not fully aware of all of the system’s continuous improvement efforts toward 
improved student achievement, which supported a need for active, face-to-face participation of all stakeholder 
groups. Individuals interviewed were familiar with the vision and mission statements, having seen it posted in a 
number of system level communications and website, and felt well-informed about schooling. Parents 
mentioned that many families were not able to participate in system/school activities, due to the work schedules 
for both parents and had confidence in the school system to make educational decisions for their children.  

 

Improvement Priority #4 
Intentionally target student engagement beyond the levels of knowledge and comprehension, while 
providing opportunities for active learning, creativity, and community building to achieve the school’s 
mission.  (Standards 2.2 and 2.3) 

 
Primary Standard: 2.2 
 
Evidence:  
The Engagement Review Team was able to observe all core curricular classrooms, as well as fine and performing 
arts and vocational classrooms. During observations, very few learners were actively engaged in curricular 
activities that extended beyond the levels of knowledge and comprehension. Whole group instruction 
dominated the mode of delivery, although guided reading groups were observed in some elementary 
classrooms. Teachers had high expectations for students that were somewhat challenging but students were not 
engaged in rigorous coursework or activities that involved higher order thinking. Students were not observed 
applying acquired knowledge, facts, and techniques in a different way; analyzing information by making 
inferences or seeking evidence to support information; evaluating information by opinion, judgment, or value; 
and/or creating, predicting, or synthesizing. Students worked independently with little focus on active learner 
engagement. The Engagement Review Team observed that creativity, collaboration, and self-reflection were not 
evident in most classrooms, but during an observation in a woodshop and robotics class, one Engagement 
Review Team Member witnessed a model learner-centric classroom with students actively engaged in 
collaborative, inquiry-based problem-solving, and fully immersed in innovation and creativity.  
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Accreditation Recommendation and Index of Educational 

Quality™ (IEQ™)  
The Engagement Review Team recommends to the AdvancED Accreditation Commission that the institution earns 

the distinction of accreditation for a five-year term. AdvancED will review the results of the Engagement Review to 

make a final determination, including the appropriate next steps for the institution in response to these findings. 

AdvancED provides the Index of Education Quality™ (IEQ™) as a holistic measure of overall performance based on 

a comprehensive set of standards and review criteria. A formative tool for improvement, it identifies areas of 

success as well as areas in need of focus. The IEQ is comprised of the Standards Diagnostic ratings from the three 

Domains: 1) Leadership Capacity; 2) Learning Capacity; and 3) Resource Capacity and the results of eleot classroom 

observations.  The IEQ results are reported on a scale of 100 to 400 and provides information about how the 

institution is performing compared to expected criteria.   

Institution IEQ 288.84 

 

Conclusion Narrative 

The Mossyrock School District was supported by a variety of stakeholders who respect education and have 

confidence in the system to maintain a learning culture by providing a sound education for students in the 

Mossyrock Community. The Engagement Review Team identified several preponderate themes that emerged 

during the review in the school system, and it was obvious to the team that a very caring culture exists within all 

areas of the system. The visionary leadership of the superintendent afforded the system to move forward, 

building a disposition for continuous improvement while respecting “rich tradition” and increasing leadership 

capacity to implement and manage a change process for the system and its schools. An overall strength of its 

leadership structure is the commitment to this disposition, followed with the implementation of a thoughtful 

strategic plan and aligned system and School Improvement Plans.  

Staff members at various levels articulated the implementation of the Professional Learning Community concept 

resulting from the necessity of a protocol to implement these plans. Administrators, teacher leaders, and support 

staff on the district leadership team participated in regular, frequent meetings to monitor and guide the progress 

of Professional Learning Communities as the staff members effectively examined student performance data, 

which was used to guide instructional improvement. A specific, dedicated time was in the system’s weekly 

schedule to ensure that all staff members actively collaborate within the framework of the Professional Learning 

Community concept to foster a mindset of continuous sustainable improvement.  

The District Leadership Team identified components of areas of strength, growth opportunities, and lessons 

learned 1) to intentionally align and evaluate the direction of the system with the mission and vision, 2) to 

develop a culture of continual growth, and 3) to determine the next steps for a sustainable continuous 

improvement journey. This protocol was extended to each of the schools, identifying the same components. The 

administration values the role of leadership and extends leadership opportunities to teachers and staff members 

to build leadership capacity, following a formative leadership concept.  

The Board of Directors revealed an overly active role in managing the schools and personnel, indicating a lack of 

consistent practice that hampers leadership by not affording the administration with the autonomy for day-to-day 

operations of the system. During interviews with the board members, several made statements acknowledging 
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micromanagement. These concerns were echoed throughout interviews with staff members. The District 

Leadership Team mentioned the need to develop trust and viewed trust as a growth opportunity for the system. 

Mossyrock School District has an effective communications system for providing information to parents/guardians 

and the Mossyrock Community, reiterated during interviews with parents and community members. The team 

noticed that communication was predominately one-way from the system to stakeholders and system personnel 

reflected on recognizing a need to create a two-way communication protocol and to expand the use of external 

stakeholder groups, encouraging input and active participation to guide the improvement process. Community 

members and parents/guardians expressed a keen interest in being actively involved with the school system 

community to create a sense of ownership of all internal and external stakeholders.  

The Engagement Review Team conducted 28 eleot
 
classroom observations, documenting evidence of classroom 

environments conducive to learning. Students exhibited positive attitudes, self-perceptions, and beliefs about 

learning and interacted respectfully with their teacher and each other. Whole group instruction was observed in 

most classrooms with little opportunity for students to develop skills that promoted active learner engagement 

beyond the levels of knowledge and comprehension. High learning expectations were evident in some classrooms 

across the elementary, junior high, and high schools but differentiated instruction was not evident in most 

classrooms. Classrooms were well-managed and students understood rules and expectations. Teachers worked 

together to coordinate and align curricular activities, ensuring horizontal and vertical alignment and commented 

that the systematic curriculum review and adoption process was a strength at Mossyrock School District with 

most staff members actively participating in the process.  

Students responded favorably to be able to talk with teachers, but there was no evidence that all students have 

access to an adult who provides support during the students’ schooling. Opportunities for career planning were 

strong in the upper grades in high school, but it was not evident that students at other grades identified personal 

goals and achievements and were afforded exposure to explore interests and strengths for success at the next 

level of learning. 

Student data were used for decision-making to establish performance goals and identify various instructional 

needs, although whole group instruction was the instructional practice most frequently observed. Throughout the 

system student data was systematically collected and analyzed, and plans were created to address areas of 

concern. The system used Smarter Balance Assessment Consortium (SBAC) performance data and the STAR 360 

Assessment Suite as primary assessment resources to identify student achievement growth. At the elementary 

level Dynamic Indicators of Basic Early Literacy Skills (DIBELS), Renaissance Early Literacy Assessment, and 

Educational Software for Guiding Instruction (ESGI) Assessment were used as formative assessments to identify At 

or Above Grade Level, Strategic, and Intensive Levels and to monitor progress. The system maintained common 

grading practices and collecting/reporting stakeholder feedback, using established criteria to represent learners’ 

attainment of knowledge and skills used.  

The system had a solid process to identify and refer learners in need of additional assistance, services, and 

resources, which was documented, formalized, available to all learners, and implemented with consistency. The 

process addressed learners’ developmental, academic, and social-emotional learning needs. The system used 

internal resources effectively and evaluated pertinent programs and services to accommodate and adjust services. 

Resources external to the district were used, but a need for more involvement of dual credit and expanding 

opportunities for Advanced Placement Courses was recognized by the administration and District Leadership 

Team.  

Almost all programs and initiatives had an evaluation process. The results were used to inform decision making, 

refine curriculum and programs and improve student learning. School principals used the Danielson Framework 

for Teaching aligned with the Washington Eight Teacher Evaluation Criteria for teacher evaluation and expressed 
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fidelity to the process for effective results. The Association of Washington School Principals Framework (AWSP) 

was used for principal evaluation. 

System administration had a systemic and systematic organization in place to provide resources in all areas to 

meet the needs of stakeholders. The system intentionally conveyed plans and selected stakeholders to address 

the system’s strategic plan. A well-designed and implemented action plan for professional learning by thoughtfully 

developing a Professional Learning Community initiative created stakeholder ownership with confidence and 

fidelity. The system adjusted arrival time for students to ensure time for Professional Learning Communities to 

meet weekly before classes began. The Professional Learning Communities were trained on the process by 

defining the meaning of Professional Learning Community, using the DuFour model. A mentor program was 

designed for and provided to all new teachers, new to the district and new to a position. Although the system 

struggled to find quality teachers due to the system’s remote, rural location, they moved forward to address the 

concern by 1) creating a recruitment plan, which included attending job fairs, coordinating with local districts, 

posting on the system website, and directly contacting local colleges and 2) establishing a new hire policy for 

screening, interviewing, and reference/recommendations. All stakeholders articulated that they had ample funds 

for the curriculum and technology. The infrastructure for technology was thoughtfully designed to accommodate 

teacher-shared classroom sets of Chromebooks and long-range plans for targeted implementation of one to one 

computing.  

The Mossyrock School District system recognized its challenges, expanding and summarizing strengths, growth 

opportunities, and lessons learned at the system and school levels. Visionary leadership, a caring culture, the 

Professional Learning Community initiative, and effective resource management emerged as strengths during the 

review process, which the system can depend to promote and sustain a continuous improvement journey. As the 

journey continues, systematizing and expanding stakeholder engagement, embedding thinking skills and depth of 

knowledge in learner-centric classroom activities, anchoring effective instructional practices, and ensuring an 

enforcement of established expectations for the governing body were action steps that the school system could 

build upon to enhance its capacity to reach a higher level of student success and organizational effectiveness.  

 

Next Steps 
The results of the Engagement Review provide the next step to guide the improvement journey of the institution in 

their efforts to improve the quality of educational opportunities for all learners.  The findings are aligned to 

research-based criteria designed to improve student learning and organizational effectiveness. The feedback 

provided in the Accreditation Engagement Review Report will assist the institution in reflecting on their current 

improvement efforts and to adapt and adjust their plans to continuously strive for improvement.    

Upon receiving the Accreditation Engagement Review Report the institution is encouraged to implement the 

following steps: 

 Review and share the findings with stakeholders. 

 

 Develop plans to address the Improvement Priorities identified by the Engagement Review Team. 

 Use the findings and data from the report to guide and strengthen the institution’s continuous 

improvement efforts. 

 Celebrate the successes noted in the report  

 Continue your Improvement Journey 
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Team Roster 
The Engagement Review Teams are comprised of professionals with varied backgrounds and professional 

experiences.  All Lead Evaluators and Engagement Review Team members complete AdvancED training and eleot® 

certification to provide knowledge and understanding of the AdvancED tools and processes.  The following 

professionals served on the Engagement Review Team: 

Team Member Name Brief Biography 

Dr. Mary Krisko, Lead Evaluator 

 

Mary Krisko, Ph.D., is a retired school district curriculum director and 

consolidated grant manager with previous experience as a middle school and 

high school science teacher, a university instructor specializing in cell 

morphology, and a graduate-level curriculum, instruction, and assessment 

instructor. Her doctoral research in education focused on teacher leadership, 

initiating the concept of teacher leadership beyond the walls of the 

classroom with publications relating to the attributes of a teacher leader. 

During Dr. Krisko’s career in education, she was the Wyoming Teacher of the 

Year, the National Presidential Awardee in Mathematics and Science, the 

Wyoming Curriculum Director of the Year, and the Wyoming Retiree of the 

Year, and received the Wyoming Excellence in Education Award from 

AdvancED, as well as the AdvancED Illinois Quality Leadership Award. Dr. 

Krisko served as a member of the Wyoming AdvancED State Board and 

continues to serve nationally and internationally as an AdvancED Lead 

Evaluator at school and school system levels. 

Donna Beaver Donna Beaver is the elementary principal for Gateway Christian Schools 

Eagles Campus in Poulsbo, Washington, where she recently moved from San 

Antonio, Texas. Donna earned her Bachelor’s Degree at Grand Canyon 

University and her Masters of Education: Administration and Supervision 

from University of Phoenix. She has been in Christian education for over 20 

years. She taught Preschool, first, second, and fifth grades in Scottsdale 

Arizona and served as the administrator for North Phoenix Baptist Church 

weekday preschool. Most recently she served as the Superintendent-

Principal at Northwest Hills Christian School in San Antonio, Texas. 

Melissa Fraser 

 

Melissa Fraser is the Elementary Principal at Crosspoint, a private K-12 school 

located in Bremerton, Washington. In this position, she coordinates the 

curriculum implementation process and professional development activities 

for the K-5 elementary program, working closely with their sister school 

located in Poulsbo, WA. She holds a BA in Social Sciences and MA in 

Education. She is in her final two classes toward obtaining her Residency 

Administrator Certificate for the State of Washington. Melissa taught sixth 

grade and most recently was an elementary principal for the past two years. 

She served on a couple of AdvancED Engagement Reviews - a school system 

review in Spokane, WA and a school review in Seattle, WA. 
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Team Member Name Brief Biography 

Dan Polta 

 

Dan Polta is the Superintendent of the Denali Borough School District in 

Healy, Alaska. In this position, he is the instructional leader for four schools. 

Three of the schools are K-12, brick and mortar schools with student 

populations ranging from 13 students up to 175 students. The fourth school 

is a K-12, statewide correspondence school with an enrollment of 700 

students. Mr. Polta has experience teaching mathematics, science, and music 

and serving as an administrator in K-12 schools. His experience includes 10 

years as a teacher and administrator at several international schools. This is 

Mr. Polta’s first time serving on an AdvancED Engagement Review.  

 

 

 



 

 

 


